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Guiding Principles for Equitable Whole-Child Design
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What Is Whole Child Policy? This toolkit is designed to give state policymakers and
education leaders the strategies, tools, and resources to o :
POLICY ELEMENTS advance whole child policy and systems change. A whole _ sl
Setting a Whole Child Vision child education prioritizes the full scope of a child’s N and Accountability Systems

developmental needs—social, emotional, cognitive, physical,

Transforming Learning Environments ; 3
& 8 and psychological, as well as academic—to ensure that all

7 N

Redesigning Curriculum, Instruction, children are able to reach their full potential. A whole child
Assesameniy andAcootntability.Systems approach is built on the understanding that students’ Setting a
Building Adult Capacity and Expertise education and life outcomes depend on their access to Whole Child
Investing Resources Equitably and positive relationships inside and outside of school, a safe Vision /
Efficiently learning environment, and deeper learning opportunities.

RESOURCES & TOOLS The whole child approach builds on decades of research
State Policy Library from the science of learning and development that defines i e

the environments and experiences that children need to Equitably and Efficiently
thrive. It also draws on the policy agenda® set by the
National Commission on Social, Emotional, and Academic
Acknowledgments Development#, which brought together leaders from
About the Whole Child Policy Table education, policy, research, business, and the military to make recommendations on how to ensure that students’
social, emotional, and cognitive development is centered in schools.

Resource Library

Related Initiatives
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Speakers

Marjorie Wechsler
Principal Research Manager, LPI

Maria Hyler

Senior Researcher, LPI; Director, EdPreplLab
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Prmupals matter.
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Content

Instruction

School improvement
School conditions
Staff development
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Meeting students’
needs
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JEFACHER & STUDENT OUTCOWNES
Teacher practices School Student opportunities
and retention climate and learning
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Instructional
support

PROFESSIONAL PATHWAY

Tadchar Teacher Assistant Novice Experienced
Leader Principal Principal Principal

PREPARATION & PROFESSIONAL DEVELOPNENT

CONTENT STRATEGIES

* Instructional support Staff development * Applied learning * Coaching and mentoring
» School improvement  » Meeting diverse * Internships « Cohorts and networks
 School conditions students’ needs

LEADERS’ LIVED EXPERIENCES

Identity Education Relationships

State, district, school, and community contexts and policies
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JEACHER & STUDENT OUTCONWES
Teacher practices School Student opportunities
and retention climate and learning

Instructional ~ Schoolclimate  Development  Focuson  Management
support construction of people equity of change

PROFESSIONAL PATHWAX
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PREPARATION & PROFESSIONAL DENELOPNMENY

CONTENT STRATEGIES

« Instructional support Staff development * Applied learning * Coaching and mentoring
* School improvement  * Meeting diverse * Internships « Cohorts and networks
» School conditions students’ needs

LEADERS’ LIVED EXPERIENCES

Identity Education Relationships

\ State, district, school, and community contexts and policies
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Strategies

> Applied learning
> Internships

> Coaching and
mentoring

> Cohorts and
networks




Predicted Probability of Teacher Retention
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Projected Gains in English Language Arts (ELA) and Math

ELA Mathematics
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Student gains in math (points), by race/ethnicity
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Access to key content in preparation is increasing

m Certified over 10 Years Ago m Certified in the Past 10 Years
94%
87% 88%
77% 78%
68% ’
Selecting effective curriculum Using student and school data Creating a school environment Recruiting and retaining Meeting the needs of English
strategies and materials to inform continuous school that uses discipline for teachers and other staff Learners
improvement restorative purposes

Source: National Principal Survey



But fewer principals report access to high-leverage
learning opportunities

Experienced internships with administrative responsibilities and
(preparation)
Experienced peer observation 3 or more times in the previous
(professional development)
Participated in a principal network 3 or more times in the
(professional development)

I LEARNING POLICY INSTITUTE Source: National Principal Survey
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Access differs by school poverty level

achievement 89%
. . . ; 71%
Creating collegial and collaborative work environments _ 87%
Creating a school environment that uses discipline for restorative
purposes 69%
Redesigning the school’s organization and structure to support
deeper learning 80%
Designing professional learning opportunities for teachers and other
staff 84%

m High-Poverty Schools  mLow-Poverty Schools

Source: National Principal Survey
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Policy

changes
78%
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Principal Pipeline Project
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Implications for policy
Develop and better use state licensing and
program approval standards

Invest in professional learning (e.g. principal
academies)

Encourage greater attention to equity
o Professional learning content
o Resources for high-poverty schools

Build local pipelines
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Developing Effective Principals

What Kind of Learning Matters?

Linda Darling-Hammond, Marjorie E. Wechsler, Stephanie Levin,
Melanle Leung-Gagné, and Steve Tozer
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https://learningpolicyinstitute.org/product/developing-effective-principals-report

Designing teacher preparation systems for
whole child learning and development

DEEPLY KNOWLEGEABLE

Integrated Positive
Support Developmental
Systems Relationships

Curriculum
Pedagogical deeply rooted in an
alignment understanding of
and modeling learners, learning, and
development

Teaching that
supports student
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Development Environments
of Skills, Healthy Development, Filled With
Habits, and Learning, and Safety and
Mindsets Thriving Belonging

Development of thriving Supportive
skills, habits, and developmental
mindsets of an relationships in

equitable educator communities of
practice

Rich, experiential

Rich Learning . "
learning opportunities

Experiences and
Knowledge Development
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Teacher Preparation SoLD Design Principles

>~ Curriculum rooted in a deep understanding of learners,
learning, and development

>~ Development of skills, habits, and mindsets of an equitable
educator

>~ Rich, experiential learning opportunities
>~ Pedagogical alignment and modeling

>~ Supportive developmental relationships in communities of
practice

I LEARNING POLICY INSTITUTE 20



Ensuring Equitable Access to a Strong, Stable, and Diverse Teacher Workforce

Broad Access to State Systems to Guide

High-Quality Preparation High-Quality Practice

= Support for high-retention Standards that reflect what we —
preparation pathways know about how people learn

(e.g., residencies, Grow Your Own) Performance assessments —

that assess what educators
can do in practice

=— Scholarships and forgivable loans
that subsidize preparation

Accreditation that looks at —
what programs provide and
what candidates learn

—— School-university partnerships
that support professional
development schools

Data reflecting the recruitment, —=
distribution, and retention of

-— Funding and incentives for
intensive (or year-long),

high-quality clinical training qualified educators

- Mentoring for candidates and novice Induction systems that enable —=
teachers tied to career ladder roles accomplished educators to
for accomplished teachers mentor novices



Panel Discussion

MODERATOR

Seth Gerson
Program Director,
National Governors
Association

@SethPGerson
@NatlGovsAssoc
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Joan Johnson

Assistant
Superintendent of
Teacher Education and
Licensure, Virginia
Department of
Education

Pender Makin

Commissioner of
Education, State of
Maine

@mdoenews

Patricia Virella

Assistant Professor of
Urban Educational
Leadership, Montclair
State University

@montclairstateu
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Thank Youl!

Please join us for the upcoming webinars in the Transforming State
Education Policy Through a Whole Child Approach series

> April 12 | Investing Resources Equitably and Efficiently

> May 24 | Redesigning Curriculum, Instruction, Assessment,
and Accountability
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